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Application Guidelines 
 

Please make sure that you have included the following information with this application.  
Incomplete applications will be returned to you. 

Questions can be answered by calling (800) 284-6031. 
 
1. Applicants for Director Instructor must have at minimum an associate’s degree from an 

accredited institution in early childhood education (ECE) or related field, as outlined on 
Pennsylvania’s Career Lattice. 

2. Transcripts must be included for each degree held.  Student copies of transcripts are 
acceptable. 

3. The three online modules for the PA Keys to Professional Development Orientation to the 
PQAS can be found at www.pakeys.org. Login to the Intranet Zone and click on PQAS. 

4. Applicants for Director Instructor must submit Certificate(s) of Attendance for the modules they 
wish to instruct on if applicable. 

5. A copy of the DPW Certificate of Compliance of the Center they work for. 
 
 
 
Application Processing Timeline  
 
Once an application and all required documentation are received, the approval process 
should be completed within 60 days.  Incomplete applications will be returned.  At the 
completion of the process, an applicant will receive a letter of notification indicating 
approval status.  If approved, the PQAS approval is valid for 5 years at which time a renewal 
application is required. 

http://www.pakeys.org/


Please make sure that you have included the following information with this application.  
Incomplete applications will be returned to you. Questions can be answered by calling 
(800) 284-6031. 
 
 

□ Completed application 
□ Copy of applicable transcripts(s), certificate(s), and/or 

credential(s) 
□ PA Keys to Professional Development Orientation to 

the PQAS certificates (3). 
□ Certificate of Attendance for the modules you wish to 

instruct on (if applicable). 
□ DPW Certificate of Compliance 

 
 
 
 
 

 
Please mail application and all documents to: 
PA Keys to Professional Development PQAS 

301 Market Street, 8th Floor 
Harrisburg, PA 17101 



 
 
 
 
 
 
 
 
 
 
 
 

Applicant Information 

Pennsylvania Keys to Professional Development 
 

Application for Director Instructors 

 
 
Date of Application:              
 
Name:                
 
Home Address:              
 
City/County:          State:    Zip Code:    
 
Phone (Home):              
 
Facility Name:              
 
Keystone STAR Level: __________________________________________________________________ 
 
Facility Address:              
 
City/County:          State:    Zip Code:    
 
Phone (Work):              
 
Fax:                
  
Email:                
 
Last 5 Digits of Social Security Number:         ______ 
 
 
 
 
 
 

Date Received: __________________ 
 
PQAS # Assigned:________________ 
 
For office use only 



 
 
 
 

Title Description CBK Code Prerequisite Required Documentation Requested 
Approval 
(Check All 

That Apply) 
Child Observation 

Level 1 K4 C1 41 Level 1 workshop and the Adult Learning 
Principles online workshop.* 

Copies of Certificates of Attendance for 
Level 1 workshop and the Adult Learning 

Principles online workshop.* 
 

Level 2 (Units 1-6) K4 C1 41 or 42 Same as above and each unit of Level 2 
you wish to instruct on. 

Copies of Certificates of Attendance for 
Level 1 and the Adult Learning Principles 
online workshop* and each unit of Level 2 

you wish to instruct on. 
 

Mind In the Making K1 C3 02 

Applicants requesting approval for Mind 
in the Making (MIM) must attend the 
Mind in the Making sessions offered 

through the Regional Keys and facilitate 
the modules with your staff. 

 

Applicants requesting approval for Mind in 
the Making (MIM) must submit a letter of 

participation provided by your MIM 
mentor. 

 

Early Learning 
Standards 

K2 C2 13 

Applicants requesting approval for Early 
Learning Standards must attend the 6 hour 

Core Series “Integrating the Early 
Learning Standards into Curriculum and 

Assessment”. 

A copy of the Certificate of Attendance for 
Integrating the Early Learning Standards 

into Curriculum and Assessment. 
 

Step Up to Quality 
Supervision 

 
K2 C1 21 No prerequisite None  

 
* The Adult Learning Principles Online Workshop one of the three online workshops required for the PQAS Orientation. 
 
 
Please note: Upon approval of your application, materials for which you are approved will be automatically sent to you.

I. Professional Development Modules 
Requested Approval 



 
 
 

II. Module Descriptions 

 
Child Observation Modules: 
 
Child Observation Level 1:  The Basics of Observing Children 
(K4 C1 41) – 2 hours 
An introductory two-hour workshop that deals with the various elements of doing observation in family, group or center 
cares settings.  Topics will include:  reasons for observing, planning and preparing to observe, and the introduction to 
four observation methods.  Considerable time will be devoted to developing skills in the use of each of the four 
methods. 
 
Child Observation Level 2 – Unit 1:  Observing Young Children’s Development 
(K4 C2 41) – 2 hours      
This sesson will help you learn how to use your observations to learn about and support children’s development.  Go 
through steps of IDEAL. 
   
Child Observation Level 2 – Unit 2:  Using Observation to Support Individual Children’s Development  (K4 C2 
41) – 2 hours    
This workshop will help you learn how to use your  observations to learn about and support  an individual child’s 
development. 
   
Child Observation Level 2 – Unit 3:  Using Observation to Support Individual School-Age Children’s 
Development  (K4 C2 41) – 2 hours     
This session will help you learn how to use your observations to learn about and support individual school-age 
children’s development. 
   
Child Observation Level 2 – Unit 4:  Observing as a Tool to Guide Classroom Structure and Daily Planning  (K4 
C2 42) – 2 hours 
This workshop will focus on how to use observations to continually observe the program, evaluate its effectiveness, 
and make changes based on the observations. 
  
Child Observation Level 2 – Unit 5:  Using Observation to Create Responsive School-Age Environments and 
Activities (K4 C2 42) – 2 hours        
This session will focus on using observations to plan the school-age program and set up the best possible environment 
for school-age children. 
 
Child Observation Level 2 – Unit 6:  Sharing Your Observation with Parents, Team or School-Age Children  (K4 
C2 41) – 2 hours 
This workshop will focus on using observation to share or communicate observations in a positive way with parents, 
team members, or school-age children. 
 
Mind in the Making 
 
Mind in the Making (MITM), created by the nationally recognized Families and Work Institute is a 12-part series that 
illustrates research in action and demonstrates how to engage children emotionally, socially, and intellectually through 
interesting activities. Mind in the Making brings research to early learning programs in a very accessible manner and 
supports the content and delivery methods with hands on technical assistance.  This model creates learning 
opportunities and skill development for directors to become higher quality leaders and learning facilitators, it targets 
program-wide culture change for all staff in early care and education facilities 
 
 
Pennsylvania’s Learning Standards for Early Childhood 
This curriculum consists of 9 units based on Pennsylvania’s Learning Standards for Early Childhood. The units follow 
the titles for the Key Learning Areas for Pre-Kindergarten. Infants-Toddlers and Kindergarten are referenced 
throughout all nine units. Each unit is designed to help participants become familiar with the Learning Standards for 
Early Childhood. They will help participants see how the standards are connected to curriculum and assessment. 
Emphasis is placed on how the standards provide the framework that guides our expectations for children. 



Each unit is divided into 3-1 hour segments that can be taught together or at 3 separate professional development 
meetings. 
 
Learning Standards – Unit 1: Creative Arts (K2 C2 13)  
Learning Standards – Unit 2: Physical-Health (K2 C2 13)  
Learning Standards – Unit 3: Personal-Social (K2 C2 13)  
Learning Standards – Unit 4: Logical – Mathematical (K2 C2 13) 
Learning Standards – Unit 5: Science (K2 C2 13) 
Learning Standards – Unit 6: Language and Literacy (K2 C2 13) 
Learning Standards – Unit 7: Social Studies (K2 C2 13) 
Learning Standards – Unit 8: Program Partnerships (K2 C2 13) 
Learning Standards – Unit 9: Integration (K2 C2 13) 
 
 
Step Up to Quality Supervision 
 
Eight director instructor-led sessions, designed to be offered in 60 minute staff enhancement meetings.  Director 
Instructor module includes step-by-step Instructor’s Manual, camera-ready handouts and activity pages, and 
instructional DVD.   
 
Session 1 – What’s Required? – (K2 C1 21)    
Topic will use Chapter 3270 Regulations for Child Day Care Centers to examine regulatory requirements on 
supervision of children in early care settings. 
 
Session 2- Staff: Child Ratios – (K2 C1 21)  
Topic will focus on why staff: child ratios are necessary and application of ratio requirements throughout the daily 
schedule. 
 
Session 3- Positioning – (K2 C1 21)  
Topic will include an assessment of risk to children and discussion to determine key points to consider when choosing 
positions for optimum supervision of children in an early care setting. 
 
Session 4- Counting Kids – (K2 C1 21)  
Topic will focus on the importance of counting children, including video segments and discussion on critical times to 
keep accurate counts of children. 
 
Session 5- Teamwork – (K2 C1 21)  
Topic will examine working as a team to properly supervise children, especially during difficult transition times. 
 
Session 6- Playground Supervision – (K2 C1 21)  
Topic will include playground safety, developing universal playground rules, and choosing key supervisory positions. 
 
Session 7- Moving Children – (K2 C1 21)  
Topic will identify supervision considerations when moving children from one place to another, including taking children 
on outdoor walks and transporting them in a vehicle. 
 
Session 8- Your Center’s Policy – (K2 C2 21)  
Topic will involve participants, working in small groups to utilize information they learned in the seven previous 
sessions to analyze their center’s written supervision policy and determine if changes are necessary. 
 
 



 
 
 

III. PQAS Applicant Assurances 

Please initial each item and sign at the bottom. 
 
_____ I attest that I will only instruct members of my own staff and provide them with certificates of 

attendance from the PA Keys to Quality Intranet System 
 
_____ I have read, fully understand, and continue to abide by the NAEYC Code of Ethical Conduct,  
           Supplement for Early Childhood Adult Educators as indicated in my original application 
 
_____  I attest that I do not have a history of serious and/or regulatory violation(s) concerning the health  
            and safety of children or adults. 
 
_____  I do not have a documented history of misrepresentation of credentials or other unethical conduct  
            as it relates to the Pennsylvania Early Learning Keys to Quality Professional Development. 
 
_____  I have not been found guilty of, pled guilty  or nolo contendere to, or received probation without 
           verdict with respect to the list of criminal offenses in Pennsylvania’s Child Protective Services Law  
          (see Appendix A for reference to this law and a list of these offenses) or any equivalent crime under  
          Federal law, or the law of another state. 
 
 

I,        , affirm that the information on this application and 
the supplemental documentation provided are true and correct to the best of my knowledge 
 
              
Signature         Date 

 
 
 
 
 
 

 
 

List of Criminal Offenses 
 

The list of offenses reflect the Child Protective Services Law hiring prohibitions for individuals seeking to operate a child care service or seeking 
employment in a child care service.  See 23 Pa. C.S.A. §6344 (c)(2) and (3). 
 
1.  Criminal offenses under Title 18, relating to crimes and offenses: 
  Chapter 25  relating to criminal homicide 

Section 2702   relating to aggravated assault 
Section 2709   relating to harassment and stalking 
Section 2901   relating to kidnapping 
Section 2902   relating to unlawful restraint 
Section 3121   relating to rape 
Section 3122.1  relating to statutory sexual assault 
Section 3123   relating to involuntary deviate sexual intercourse 
Section 3124.1  relating to sexual assault 
Section 3125   relating to aggravated indecent assault 
Section 3126   relating to indecent assault 
Section 3127   relating to indecent exposure 
Section 4302  relating to incest 
Section 4303   relating to concealing death of child 
Section 4304   relating to endangering welfare of children 
Section 4305   relating to dealing in infant children 

A felony offense under: 
Section 5902(b)  relating to prostitution and related offenses 
Section 5903(c) or (d) relating to obscene and other sexual materials and performances 
Section 6301   relating to corruption of minors 
Section 6312   relating to sexual abuse of children 

2.  A felony offense under the act of April 14, 1972 (P.L. 233, No. 64), known as the controlled 
substance, drug, device and cosmetic act, committed within the five-year period immediately 
preceding signing the attestation. 

3.  The attempt, solicitation or conspiracy to commit any of the stated offenses. 
 
 



 
 
 

NAEYC Code of Ethical Conduct 

 
 

Code of Ethical Conduct 
Supplement for Early Childhood Adult Educators 
A Joint Position Statement of  
the National Association for the Education of Young Children (NAEYC),  
the National Association of Early Childhood Teacher Educators (NAECTE), and  
American Associate Degree Early Childhood Teacher Educators (ACCESS)  
 
Adopted Spring 2004  
Early childhood educators who teach adults to work in early childhood settings are called upon to sustain different 
relationships and to balance the needs of a wider variety of clients than those who work directly with young children 
and their families. And as teacher educators fulfill their responsibilities to adult learners, they encounter some unique 
ethical challenges in the context of a complex network of relationships. The primary challenge is to find a balance 
between an obligation to support and nurture adult learners and the obligation to provide caring and competent 
professionals to work with young children and their families. While the existing NAEYC Code of Ethical Conduct is a 
valuable resource that addresses many of the ethical issues encountered by early childhood adult educators, it does 
not provide all of the guidance they need to address the ethical issues that arise in their work.  
 
Through this Supplement to the Code of Ethical Conduct, NAEYC, NAECTE, and ACCESS hope to identify and 
explore the recurring ethical dilemmas faced by early childhood adult educators, and to reach some consensus about 
how they might best be addressed. This Supplement places primary emphasis on the ethical responsibilities and 
recurring ethical dilemmas that face early childhood teacher educators in two- and four-year degree-granting 
institutions. However, many of its provisions are also applicable to early childhood educators who provide non-degree 
training and mentoring to adults in early childhood care and education settings.  
 
Purpose of the Supplement  
Like those who work with young children, early childhood adult educators are regularly called upon to make decisions 
of a moral and ethical nature. The NAEYC Code of Ethical Conduct is a foundational document that maps the ethical 
dimensions of early childhood educators’ work in early care and education programs. Adult educators share the ethical 
obligations assumed by all early childhood educators, reflected in the core values, ideals, and principles set forth in the 
NAEYC Code. We embrace the central commitment of the field of early care and education to the healthy 
development and welfare of young children. Everything we do in our role as educators of adults is intended to 
further this ultimate commitment.  
 
Early childhood adult educators have ethical responsibilities beyond those spelled out in the NAEYC Code. They have 
responsibilities to adult students; institutions of higher learning and agencies that conduct training; the programs in 
which they place adult students and staff and clientele; professional colleagues; children and their families and 
community; and society and the field of early childhood care and education at large.  
 
Definitions  
Early Childhood Adult Educator - A professional who 
teaches early childhood educators in an institution of 
higher education (includes adjunct faculty) and those 
who conduct not-for-credit training for the early care 
and education workforce.  
 
Adult Learners - Adult learners, both preservice and 
inservice, who work in or are preparing to work in 
settings that provide care and education for young 
children from birth through 8 years of age.  
 
Student - An adult learner who is gaining preservice or 
advanced education in the field of early childhood 
education and care through an educational institution.  
 
 

 
Colleague - A fellow early childhood educator who 
teaches, trains, or mentors adult students in an 
institution of higher learning or who conducts not-for-
credit training for the early education workforce. (Note: 
There are specific responsibilities to colleagues 
employed by one’s own institution.)  
 
Mentor  - An experienced early childhood professional 
who works directly with both young children and 
practicum students in an early childhood program and 
who, in collaboration with an early childhood teacher 
educator, guides and counsels the students.  
 
Ethics Supplement - Material that has been added to 
NAEYC Code of Ethical Conduct to provide further 
information and guidance about the ethical 
responsibilities of early childhood adult educators.  
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Core values  
In addition to adhering to the core values spelled out in the NAEYC Code of Ethical Conduct, early childhood adult 
educators commit themselves to the following two core values:  

• To respect the critical role of a knowledgeable, competent, and diverse early childhood care and education 
workforce in supporting the development and learning of young children.  

• To base practice on current and accurate knowledge of the fields of early childhood education, child 
development, adult development and learning, as well as other relevant disciplines.  

 
Conceptual framework  
This document sets forth a conception of early childhood teacher educators’ professional responsibilities in six sections 
that address arenas of professional relationships. The sections are (1) adult learners, (2) sites providing practicum 
experiences, (3) employing institutions of higher learning and agencies that provide training, (4) professional 
colleagues, (5) children and families, and (6) community, society, and the field of early care and education. The first 
three sections address those areas of responsibility unique to educators who work primarily with adults. Sections 4-6 
spell out additional responsibilities of early childhood adult educators in areas addressed in the NAEYC Code. When 
there is a direct parallel in the NAEYC Code or a related principle or ideal, the Code is referenced after the 
Supplement item. 
  
Ideals and principles  
This Supplement to the NAEYC Code identifies additional ideals (aspirations) and principles (guides for conduct: 
definitions of practices that are required, prohibited, and permitted) that address the unique ethical responsibilities of 
early childhood adult educators. These ideals and principles were developed by analyzing adult educators’ 
descriptions of recurring ethical dilemmas in their work. The goals and principles included in this Supplement are 
designed to inspire and guide early childhood adult educators toward actions that reflect the field’s current 
understandings of their ethical responsibilities.  
 
(Note: There is not a one-to-one correspondence between ideals and principles.)  
 
1. Ethical responsibilities to adult learners  
Our work is always guided by the core values of the field of early care and education, including our commitment to 
ensuring the welfare of children. From that perspective we prioritize the unique commitments of early childhood adult 
educators and acknowledge that our day-to-day responsibilities focus primarily on the professional development of 
adult learners.  
 
Ideals  
I—1.1 To continually update our own knowledge of the field of early care and education so that we are able to present 

current, well-grounded information to those we teach.  
I—1.2 To provide college students with a foundation in core content areas of early childhood education, including child 

development and its social contexts; child guidance; the design of safe, healthy learning environments; curriculum 
and assessment; work with families; work with children and families from diverse cultures; advocacy skills; and 
professionalism, including ethics. 

I—1.3 To provide adult learners with learning experiences based on principles of adult learning and consistent with the 
core values of early care and education, current knowledge, and best practices in the field. 

I—1.4 To present controversial material fairly, acknowledging the validity of contrasting perspectives and, when 
appropriate, identifying our own biases.  

I—1.5 To have high and reasonable expectations of learners.  
I—1.6 To fairly and equitably assess what adult students know and are able to do.  
I—1.7 To ensure that our programs serve diverse adult learners (including diversity in language, culture, race/ethnicity, 

and social class).  
I—1.8 To ensure that our programs are accessible to those with diverse needs (as to the times, location, format, and 

language of training). 
  
 
Principles  
P—1.1 We shall provide learning experiences that are consistent with the best practices for adult learners and that 

match the needs, learning styles, cultures, and stages of development of adult learners.  
P—1.2 We shall inform learners of conduct and work expectations, including institutional standards for writing, 

performance, and intellectual honesty.  
P—1.3 We shall give learners a fair chance to succeed and diverse ways to demonstrate their competence.  
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P—1.4 We shall provide additional support for adult learners who have the potential to work effectively with young 
children but have difficulty meeting academic standards.  

P—1.5 We shall provide additional support and counsel to those who demonstrate academic excellence while having 
difficulty in meeting standards for classroom practice.  

P—1.6 We shall inform those seeking training in early childhood education of current economic and social conditions 
affecting the field so that they may make an educated decision about career choices.  

P—1.7 We shall provide information about disparities between best practice and commonly accepted practice to better 
prepare students to face ongoing challenges related to their work with children.  

P—1.8 We shall not place students or allow students to continue in placements that, in our best professional judgment, 
are not beneficial to children.  

P—1.9 When it becomes apparent that a practicum placement is not supporting a student’s professional development 
or is not beneficial to the student or children, every effort shall be made to move the student to a more appropriate 
placement.  

P—1.10 When it becomes apparent that an adult learner is not able to benefit from our training, class, or program, we 
shall help her/him identify an alternative educational path or goal.  

P—1.11 We shall honor confidentiality, sharing only necessary information about an adult learner, only to those who 
need to know, and only through appropriate professional channels.  

P—1.12 We shall make it clear at the outset if training involves the sale of products or services from which we stand to 
gain financially and will do this only if the products or services are relevant and serve educational goals.  

 
2. Ethical responsibilities to practicum sites  
Some knowledge and skills needed by early childhood educators can only be acquired through direct experience in 
early childhood settings. Therefore, early childhood adult educators rely heavily on placements in programs (practicum 
sites) in which students can apply what they have learned, get feedback from children and adults, and reflect on what 
they have learned from their experience.  
 
Ideals  
I—2.1 To provide practicum experiences that will positively support the professional development of adult students.  
I—2.2 To foster collegial and collaborative working relationships with educators who work in practicum settings.  
I—2.3 To be respectful of the responsibilities, expertise, and perspective of practitioners who work with students in 

practicum settings.  
I—2.4 To recognize the importance and contributions of practicum staff members in the professional development of 

our students.  
 
Principles  
P—2.1 We shall place students in settings where staff are qualified to work with young children, where mentors have 

experience and training in supporting adult learners, and which to the greatest extent possible reflect the diverse 
communities in which our students will be working.  

P—2.2 We shall clearly state all parties’ roles and responsibilities and prepare students, mentors, and administrators 
for practicum experiences. We shall provide appropriate support for all parties’ efforts to fulfill their roles and meet 
program expectations.  

P—2.3 When we have a concern about a program in which we place students, we shall address that concern with the 
classroom teacher or program administrator. (If the concerns relate to the health or safety of children, see the 
applicable sections of the NAEYC Code: P-1.11 and P-4.9-12.)  

P—2.4 We shall ensure that qualified personnel conduct regular supervision of practicum experiences in order to 
support professional development of adult students and monitor the welfare of children.  

P—2.5 We shall honor confidentiality and guard the privacy of the programs (teachers and clientele) in which we place 
students.  

P—2.6 We shall teach adult students that they have a professional obligation to honor confidentiality and shall make 
every effort to ensure that they guard the privacy of the program, its teachers, and clientele.  

 
3. Ethical obligations to institutions of higher learning and agencies providing training  
Our primary responsibility to our employers is the development of knowledge and skill in adult learners. This work is 
intended to further our ultimate commitment to the welfare and development of young children. (Section III-B of the 
NAEYC Code provides the foundation for the additional commitments for adult educators listed below.)  
 
Ideals  
I—3.1 To assist the institutions and agencies for whom we work in providing the highest quality of educational 

programs for adult learners. (NAEYC Code I-3B.1)  
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Principles  
P—3.1 We shall respect the integrity of courses by following approved course descriptions.  
P—3.2 We shall evaluate our adult learners fairly, using those standards that are congruent with the mission of our 

institution and regarded as accepted practice in the field.  
P—3.3 We shall offer training and instruction only in areas in which we have or can obtain appropriate experience and 

expertise. (NAEYC Code P-4.2)  
P—3.4 We shall, when our involvement with a student involves more than one role (e.g., instructor, employer, 

supervisor), keep these roles separate. We shall make decisions, recommendations, and give feedback appropriate 
to the different contexts.  

 
4. Ethical responsibilities regarding colleagues  
The work of the early childhood adult educator involves interaction and collaboration with colleagues. Our professional 
responsibility to colleagues is to maintain positive and productive working relationships. (Section III-A of the NAEYC 
Code provides the foundation for the additional commitments for adult educators listed below.)  
 
Ideals  
I—4.1 To be collegial to and supportive of early childhood coworkers in our own and other institutions. (NAEYC Code 

I-3A.1-4)  
I—4.2 To serve as mentors to junior faculty and novice adult educators.  
 
Principles  
P—4.1 When an adult learner comes to us with concerns about a colleague’s competence, fairness, ethics, or 

accuracy, we will give the learner support in clarifying his or her concerns and in deciding and following through on a 
course of action to address the problem.  

P—4.2 When we have concerns regarding a colleague’s competence, fairness, ethics, or accuracy, we will first 
express our concerns to that colleague. (NAEYC Code P-3A.2.)  

P—4.3 When a colleague appears unwilling or unable to address problems, we will express our opinions about his or 
her competence through official channels such as performance evaluation.  

P—4.4 We shall honor confidentiality and share information about colleagues in appropriate institutional settings. We 
shall not share information about colleagues in the community or with students.  

 
5. Ethical responsibilities to children and families  
Because those we train have a direct impact on children’s lives, early childhood adult educators have some additional 
responsibilities to children and families above and beyond what is set forth in the NAEYC Code of Ethical Conduct.  
 
 
 
Ideals  
I—5.1 To support the development of competent and caring professionals to work with young children and their 

families.  
I—5.2 To provide a diverse workforce that reflects the linguistic, racial/ethnic, cultural, and socioeconomic 

backgrounds of the children served in early childhood programs and their communities.  
I—5.3 To speak out against practices that are unjust or harmful to young children and their families.  
 
Principles  
P—5.1 We shall make the welfare of children the deciding factor in our decisions regarding our work with adult 

learners. We shall not participate in or overlook practices (in our students, colleagues, institutions, agencies, or 
practicum settings) that are harmful to children. This principle has precedence over all others in this Supplement. 
(NAEYC Code P-1.1)  

P—5.2 We shall provide sound educational experiences for those we teach that enable them to understand and 
provide for the optimal development of children and support for their families.  

P—5.3 We shall not allow a student to complete a program if we have direct evidence that he/she may endanger 
children’s physical or psychological well being.  

P—5.4 We shall not allow a student to pass a course or move to the next level of the profession if he/she has not 
demonstrated expected levels of knowledge and competence in course content or if he/she does not demonstrate 
the ability to relate positively and effectively with children and families.  

P—5.5 We shall build into all required training minimum required levels of participation and demonstrations of 
understanding and competence.  
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P—5.6 When we have made a concerted effort to work with a student, and the student still does not demonstrate the 
intellectual, physical, or social-emotional capacity to work effectively with children and families, we shall make every 
effort to counsel the student out of the field.  

P—5.7 We shall use the NAEYC Code of Ethical Conduct to assist adult learners in making sound decisions 
concerning their work with children and families.  

 
 
 
6. Ethical responsibilities to community, society, and the field of early childhood education  
Early childhood adult educators have extensive knowledge, expertise, and education and often have a profound 
impact on the field of early childhood education in their communities. Because of this leadership role they have 
responsibilities to community, society, and the field of early childhood education above and beyond what is expected of 
those who work in programs serving young children.  
 
Ideals  
I—6.1 To train caring and competent teachers who will provide safe and nurturing care and education for young 

children and be supportive of their families.  
I—6.2 To prepare students to work successfully in and to respect the culture of the communities in which they are 

placed.  
I—6.3 To continue to grow and learn and to base practice on the best current knowledge available.  
I—6.4 To encourage the developing professionalism of the adult learners with whom we work. 
I—6.5 To make other professionals, the public, and policy makers aware of the importance of the early years and the 

positive impact on society of high-quality early childhood programs staffed by well-trained early childhood 
professionals.  

I—6.6 To strengthen and expand the knowledge base of early childhood education.  
I—6.7 To advocate on behalf of children, families, high-quality programs and services for children, and professional 

development for the early childhood workforce.  
I—6.8 To conduct research that reflects the experiences of children from diverse language, racial/ethnic, cultural, and 

socioeconomic backgrounds.  
 
 
 
 
Principles  
P—6.1 We shall be accurate and truthful when we provide recommendations and serve as references for individuals 

seeking admission to programs, applying for certification, or seeking employment.  
P—6.2 In our role as early care and education experts, we shall base recommendations on our informed and unbiased 

professional opinion. We shall exercise caution before recommending commercial products or services.  
P—6.3 When asked to provide an informed opinion on issues/practices, we shall make every effort to support children 

and families by basing our statements on current child development and early childhood education research.  
P—6.4 We shall help adult learners learn to interpret and communicate assessment information in ways that convey 

the strengths of children and the limitations of the evaluation instruments.  
P—6.5 We shall ensure that research we conduct appropriately reflects the diversity of the population upon whom its 

results may have future impact.  
 
 
Copyright © 2004 by the National Association for the Education of Young Children. All rights reserved. 

 



 
 

Career Lattice 
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